[FULL NAME]
Selection Criteria Responses [Position Title], [School Name]
HOW TO USE THIS SAMPLE (delete this box and the grey STAR labels before submitting): Selection criteria go in a separate document, with each criterion stated in full and addressed individually - never combined. These two worked examples use the STAR model (Situation, Task, Action, Result) at around a third to half a page each. Replace the fictional details with your own genuine examples, keep the criterion's exact wording as your heading, and make sure every response ends with an outcome for students, colleagues, or the school community.
CRITERION 1
Have skills and knowledge in designing inclusive learning programs that meet the specific needs of all learners in a composite class setting.
S — Situation: where, when, who
In 2025 I taught a composite Year 4/5 class of 27 students at [School Name], which included two students with diagnosed autism, four EAL/D learners at early phases of the Language and Literacy Levels, and a small group of students working above year level in mathematics.
T — Task: what specifically was the challenge
My challenge was to design a single, coherent learning program that met both year-level achievement standards while remaining genuinely accessible to every learner, without fragmenting the class into disconnected groups or leaving my extension students coasting.
A — Action: what you did
I built each unit around a shared rich concept with tiered entry points, using the Universal Design for Learning framework to plan multiple means of engagement and expression from the outset rather than retrofitting adjustments. I developed visual schedules and task boards with our inclusion SSO for my students with autism, pre-taught key vocabulary to my EAL/D learners in small-group warm-ups, and used pre-testing in mathematics to compact the curriculum for high achievers, who then worked on open-ended investigations. I documented all adjustments in One Plans and reviewed them each term with families.
R — Result: the outcome
Every student in the class demonstrated growth against their personal literacy and numeracy goals across the year, with three of my four EAL/D learners progressing at least two levels on the Language and Literacy Levels. Engagement data from our wellbeing survey showed the class recording the highest sense-of-belonging score in the primary years, and my tiered unit planners were adopted by the other composite-class teacher the following year.
Why this works: it names the setting and the range of needs (situation), frames a genuine tension (task), lists concrete, credible strategies with the frameworks behind them (action), and closes with measurable outcomes for students plus a ripple effect for colleagues (result).




CRITERION 2
Demonstrate sound practices in Behaviour Management, student well-being and personal responsibility.
S — Situation: where, when, who
When I took over a Year 3 class at [School Name] in Term 2 of 2024, the class had experienced three teacher changes in six months. Handover notes described frequent low-level disruption, two students with escalating behaviour plans, and a fractured sense of classroom community.
T — Task: what specifically was the challenge
I needed to re-establish predictable routines and a calm learning environment quickly, while rebuilding the students' trust in adults and giving them genuine ownership of their own behaviour rather than relying on external rewards and consequences.
A — Action: what you did
Drawing on my Berry Street Education Model training, I began each day with a consistent morning circle, brain breaks, and de-escalation strategies, and I co-constructed our class agreement with the students so expectations were theirs, not just mine. I introduced restorative conversations as the default response to conflict, explicitly teaching the language of repairing relationships, and used a zones-of-regulation display so students could name and manage their own emotional states. For the two students on behaviour plans, I worked with our wellbeing leader and families to build individualised regulation plans with clear, achievable goals that the students helped set.
R — Result: the outcome
Recorded behaviour incidents for the class fell by more than half between Terms 2 and 4, and both students on behaviour plans transitioned to standard classroom expectations by the end of the year. Students began initiating restorative conversations themselves, and parents commented at three-way interviews on the change in how their children spoke about school. Our leadership team asked me to share the approach at a staff meeting, and the morning circle routine was taken up across the junior primary team.
Why this works: the situation is honest about a difficult starting point, the actions show a philosophy (relational, restorative, student ownership) backed by named training, and the results move from hard data to student behaviour to community and whole-school impact.
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